
 

MARCHUS QUARTERLY PROGRESS REPORT 
 

Quarter: 23-24 ESY (extended school year) 
Report date: July 8, 2024 
(Includes updates to demographics and behavior data analysis only. No changes to PBIS and SEL 
curriculum over ESY). 

DEMOGRAPHICS 

Student demographics 

Student enrollment by grade 
Kindergarten 0 
Grade 1 2 
Grade 2 3 
Grade 3 3 
Grade 4 2 
Grade 5 1 
Grade 6 5 
Grade 7 3 
Grade 8 5 
Grade 9 6 
Grade 10 7 
Grade 11 7 
Grade 12 0 

Total 44 

 

Student enrollment by group 

Race/ethnicity 
Percent of total enrollment 

Hispanic 25% 
Asian 6% 
Filipino 2% 
Black/African American 32% 
White 30% 
Multiple 34 



Disability category 
Autism 20% 
Emotional Disturbance 34% 
Other Health Impairment 23% 
Specific Learning Disability 23% 

English proficiency 
ELL 5% 
English only 91% 
RFEP 5% 
Free and reduced-price meals 34% 
Foster youth 9% 

 

School staffing 

Position/title Number 
Teacher 4 
School Psychologist 2 
Social Worker 1 
Board Certified Behavior Analyst 1 
Speech Therapist 1 
Occupational Therapist 0 
Tutor 0 
Paraprofessionals  11 

 

BEHAVIOR SUPPORT CERTIFICATION 

The Contra Costa County Office of Education (CCCOE) currently employs a full-time Board 
Certified Behavior Analyst (BCBA). 

 

DATA & ANALYSIS: PHYSICAL INTERVENTIONS, SECLUSION, SUPPORT ROOM USE, AND CALLS 
TO LAW ENFORCEMENT 

Descriptive data summary 

Type of intervention Number of incidents 
Physical intervention 2 
Seclusion 0 



 
Support room use 

0  

0  

0 

 

0 

In conjunction with physical intervention 

In conjunction with seclusion 

In conjunction with behavior incidents 

(not requiring physical intervention) 

De facto suspensions 

Calls to law enforcement 1 

 
Summary analysis 

Physical intervention 

There were two behavior emergencies requiring physical intervention during 23-24 ESY. One 
incident involved an elementary student, and one involved a middle school student.  

Factors leading to physical intervention for the elementary student included failed attempts at 
verbal de-escalation for a student who sat in the middle of a quiet street. Four staff members 
attempted to avoid physical intervention by circling the student and watching for vehicles, while 
providing supportive communication and encouraging the student to come out of the street. The 
student quickly stood up and ran toward a busy road. As the student ran into the busy road, staff 
caught up and blocked traffic. The student was moved out of the street and held on the side of the 
road as he continually attempted to run back into the street. This incident also led to a call to police 
for assistance returning the student safely to campus. This student’s behavior plan includes 
antecedent strategies which have been effective in preventing elopement. The IEP team, with the 
BCBA, added two additional reactive strategies were added to the plan based on the subsequent 
IEP team meeting to mitigate the risk of the student accessing a busy road if escalated. 

In the case of the middle school student, the student refused to take the bus home from school and 
was allowed to come to the office to talk to his parent to be picked up. Approximately one hour after 
school ended, while the student and staff were waiting for his parents to arrive, staff removed a 
potentially dangerous item from the student’s hand. The student became upset and began hitting, 
kicking, and throwing large office items at staff. Physical intervention was required to move the 
student out of the office so all involved would be safe. Once outside, the student was released. The 
student quickly calmed down and was provided with a snack and preferred music and resumed 
positive communication with staff while waiting for his ride. The classroom staff, principal, school 
psychologist, and BCBA met to discuss the unexpected escalation that lead to the use of physical 
intervention, and came up with alternative methods for encouraging the student to voluntarily 
relinquish items they are not allowed to have.  

In each instance, staff evaluated the level of risk presented in the moment and utilized physical 
intervention when they determined the student’s behavior put the student or others in eminent 



danger of serious physical harm. The intensity and duration of physical interventions did not exceed 
what was necessary for maintaining safety.  

Calls to law enforcement 

There was one call to law enforcement as described in the first physical intervention scenario 
above. Police were called when staff were not confident they could continue to maintain the 
students’ safety without additional support. The student’s parent was notified of the call during the 
incident. 

Seclusion 

There were zero incidents of seclusion during 23-24 ESY. 

Support room use 

The support room was not used in conjunction with physical intervention, seclusion, behavior 
incidents or as a de facto suspension during 23-24 ESY. 

--- end of updates for Extended School Year -- 

Recommendation to decrease the use of physical intervention and support room use  

The school is in the early stages of adopting restorative practices as both a preventative and 
reactive strategy for addressing peer conflicts. The school principal, behavior analyst, and 
elementary school psychologist attended an extensive, 32-hour restorative practices train-the-
trainer program during Q4 as a significant step toward implementing these practices as a school-
wide program for preventing and responding to peer conflicts.  Staff have had some success in 
facilitating restorative conversations between peers, and it is recommended that this program be 
incorporated into the multi-tier PBIS plan. 

IMPLEMENTATION OF PBIS AND SEL CURRICULUM 

Please note for the extended school year PBIS and SEL preexisting intervention, supports and 
curriculum were maintained.  

General description and grade-level analysis of PBIS supports 

The Marchus PBIS team has implemented a comprehensive, three-tier program, providing 
evidence-based supports to all students across each grade level (k-12). The PBIS program 
promotes an atmosphere of positive, prosocial expectations and incentives for active participation, 
which encourages students to attend school and engage meaningfully with their classroom 
activities. 



The team did not meet during ESY.   

General description of the SEL curriculum and implementation by grade level 

A social emotional learning (SEL) curriculum is implemented by the three school psychologists 
during group counseling sessions for all (100%) students across all grade levels, using the MindUP 
evidence-based program. Parent and student representatives are included in SEL curriculum 
discussions during school site council meetings. Additionally, leadership club students are 
involved in promoting messages supported by the MindUP curriculum, including messages of 
inclusion, safe school environment, and anti-bullying. 

The SEL curriculum teaches students to recognize their emotions and identify what they need to do 
to regulate themselves, thereby diminishing reliance “acting out” behaviors to communicate their 
needs.  

Description of how registered behaviorists are engaged 

The BCBA recommends evidence-based best practices for implementation of interventions related 
to the PBIS program, such as token systems, CICO programs, and any individual student 
interventions.   

The BCBA is not directly involved in the implementation of the SEL curriculum program due to the 
nature of the Marchus counseling and education programming, which includes a robust team of 
school psychologists and social workers. However, the BCBA consults with these clinical team 
members during BIP revisions and FBAs to ensure individual students contact meaningful SEL 
lessons that align with their replacement behaviors and desired social skills. 

RECOMMENDATIONS 

Regarding the intervention for the eloping elementary student, as I’m sure you experienced 
that is concerning behavior.  I am glad to see the team met and made some additional 
adjustments that prevented repeat behavior.  Knowing that this student may elope to this 
highly unsafe level it may be worth adding a note that upon leaving campus police will be 
called.  I understand that there is a reluctance to contact them for therapeutic supports, so 
that is something for the IEP to weigh as they balance safety and support in meeting the 
unique needs of this student.  

In the second instance, I was glad to read about the limited use of restraint, the quick 
offering of preferred items to calm the student.  This seemed like new behavior for the 
student, I recommend ensuring the staff working with the student in the fall be informed 
and to discuss prevention and intervention strategies with them. 

  


