Influencing Your District’s
LCAP

Most district LCAP's are released as a draft to the public

in April or May, for discussion in June and final approval by
the school board by July 1. These drafts are often available
on the district’'s website and in board agendas when they
are discussed. By law, your school district must obtain
community input on the LCAP before adopting itl At a
minimum, the school district must obtain comments and
feedback from:

A Parent Aavisory Commiftee that can also include repre-
sentafives of community-based organizations, students,
and district staff, such as school psychologists;

An English Learner Advisory Committee if the district is
15% English learners);

From the community, in at least ONE public hearing be-
fore another meeting at which the school board votes to
approve the LCAP; and

Students, through surveys, focus groups, student advi-
sory committees, or other methods of obtaining feed-
back.*

Anyone can affend meetings of the Parent Advisory
Committee, English Learner Advisory Commiffee, and
school board. Your district may also provide other ven-
ues for collecting input, like town halls or working groups
that focus on particular LCAP priorities. You can submit
letters prior to and provide public comment at these
meetings. Make your voice heard in the processl

Examples of school district LCAPs where
school climate is a strong priority

The school districts below made sfrong investments in
positive school climate fransformation and have commit-
ted fto reducing suspensions and expulsions, tracking dafa,
and working with community:

Santa Ana Unified School District. 2016-2017 LCAP includ-
ed $62.3 million to support school and district operations
to create welcoming and productive school environments
and fo conduct anti-bullying awareness; $52.8 million for
SWBPBIS training, implementation of RP strategies, ex-
panding drop-out prevention and refenfion efforfs, men-
toring, and expanding School Climate Committees at each
school that include parents and students as co-facilitators;
and $14,000 fo review discipline policies and procedures
to incorporate RP and emphasize maintaining student con-
nections to the learning program.”

Sanfa Rosa City Schools. 2016-201/ LCAP includes des-
ignated dollars for fraining for all middle and high school
personnel on restorative practices and PBIS at 16 schools,
funding for positions for 12 restorative practice specialists
and 2 teachers on special assignment to address discipline
Issues, as well as a goal of reducing the overall suspension
rate by 2.5 percentage points, the ouft-of-school suspen-
sion rate by 4 percenfage points, and reducing ouf-of-
school suspensions for Lafinx students by 50%.%

Photo Credit: Flickr: Phil Roader
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Berkeley Unified School District. 2016-2017 LCAP includes
a system fo track and reduce office discipline referrals and
fund restorative practices, SWPBIS, and other alternafives
af the classroom level. Also specifi cally addresses racial
disproportionality in suspensions for Black students.”

Oakland Unified School District. In addition to including
many of the strategies list-

ed above, OUSD serves as a
positive example of the level

of fransparency an LCAP can
contain. OUSD’'s most recent
LCAP for the 2016 - 2019 cycle
included actions and tofal
expendifures associated with
each action, but went further to
also include breakdowns of the
source and caftegory of allocat-
ed dollars.®

you.

Access a model school climate
LCAP, and our LCAP Toolkit online af
FixSchoolDiscipline.org

Convincing

School and District Leaders
fo Help End Punitive Discipline
Practices

It is easier fo make meaningful, lasting change when key
players are helping you. To convince the schools in your
community to utilize proven discipline alternatives instead
of the broken fraditional discipline system, you should
confact and meet with key school leaders and offi cials

to tell them about the problems with school discipline
and offer proven alternafive solufions. In California, school
districts consist of key players who influence how disci-
pline policies are created and implemented in the schools
in your district.

The Superinfendent is the main decision-maker of the
district where your school is located. If you convince
them that adopting your proposed discipline alternative is
a good idea, they have the power to put that alternative
in place for all schools in the district. Sometimes a school
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If is easier fo make
meaningful. lasting
change when key

players are helping

board resolution or policy is also needed and if a new allo-
cation of funding is required, the school board may need
to approve if.

A Principal is the main decision-maker af the school level.
Convincing the school principal to get on board with prac-
tices to shift school climate is important so that they can
work with staff and teachers
to create a model of your
proposal that fits the needs
of the students and families
in that school.

Teachers are important
because they directly
inferact with students and
see firsthand many of the
problems with harsh school
discipline. Teachers are the
ones who will take the lead
in implementing a policy in
the classroom and on the
playground after the school
adopts your proposed dis-
cipline policy. Teachers can
be great allies and advocates for adopting an alternative
discipline policy, but if they are not on board, the evi-
dence based practices discussed in this Toolkit will not be
implemented with fidelity. Contacting the Teachers” Union
in your community is equally important because they can
circulate your requests to more feachers faster than you
might, and their support is usually critical to gaining the
support of many of the teachers in the community.

It is important fo make relationships with School Board
Members because they have the power to pass an alter-
nafive discipline policy resolution. School board members
have to finalize any district’s LCAP, which determines how
school district money is spent. Additionally, once a policy
Is adopted they can help establish systems and processes
for the school district fo remain accountable to the com-
munity for implementing the policy.

There may be other key leaders in your school district,
such as a Deputy Superintendent, a Director of Discipline,
or someone from the Student Services Office with whom
who you might also want o falk.



FEATURE: DOLORES HUERTA FOUNDATION

The Dolores Huerta Foundation's mission is to create a
network of organized healthy communities pursuing social
justice through systemic and structural transformation. To
that end, the Dolores Huerta Foundation organizes, frains,
and empowers parents af the grassroofs level fo advocate
for the rights of their students. In particular, parent advo-
cafes have pushed their schools to end discipline practic-
es that perpetuate the school to prison pipeline, such as
suspensions, expulsions, and involuntary fransfers.

In the 2009-2010 school year, Kern High School District
(KHSD) was suspending, expelling, and involuntarily trans-
ferring Black and Latinx students af alarming and dispro-
portionate rates; KHSD reported the highest number of
expulsions in California.® Kern schools expelled 14.9 per
100 students well above the state average of 3 per 100.
The raw number of students expelled in Kern was even
greatfer than students in Los Angeles County, which has
about nine fimes the student body. Students of color
were disproportionately impacted by this frends. Those
numbers were largely in accordance with what community
organizers were hearing from families at house meetings.

In 2012, the Dolores Huerta Foundation (DHF) along with
Faith in Action (FIA) - now known as Faith in the Valley
Kern County, Nafional Brotherhood Association (NBA),
Greater Bakersfeld Legal Assistance (GBLA), and California
Rural Legal Assistance (CRLA) creafed the Kern Education
Justice Collaborative (KEJC) - a network of local organiza-
tions supported by Building Healthy Communities through
The California Endowment to advocate for programs that
improve school climate, lower suspension and expulsion
rates, and create more support for low income students,
English learners, foster youth, and students with disabili-
ties.

California Proposition 30

In November 2012, the Dolores Huerta Foundation helped
lead efforts in Kern County to pass Proposition 30 ("Prop
30), officially called "Temporary Taxes to Fund Educa-
tion.” At that time, the California state budget called for
$6 billion dollars in cufs to education. Schools were laying

off fteachers, cutting school days, and eliminating youth
programs. Proposition 30 sought fo raise the $6 billion

for schools by increasing the personal income tax rafte of
wealthy Californians and the statfe sales fax « cent. Prop
30’s passage became the cornerstone for the moderniza-
tion of California’s education funding system and develop-
ing the Local Control Funding Formula (LCFF).

Involving Community in LCAP
Advocacy

The Dolores Huerta Foundation developed a tfraining cur-
riculum on the new LCFF to educate parents, students and
community residents on the new accountability system
and fthe importance of Parent Engagement and School
Climate as LCFF key priorities areas.

Through a KEJC-led campaign, parents and students par-
ticipated in all KHSD/LCAP public meetings, provided tes-
timonies and developed a set of recommendations for the
KHSD Local Control Accountability Plan (LCAP) focused
on stopping the school to prison pipeline by improving
school climate. The community-developed recommenda-
tions that included:

Implementing Positive Behavioral Inferventions and Sup-
ports (PBIS) and Restorative Justice Practices;

Creafing parent centfers with bilingual and culturally com-
pefenf staff; and

Eliminafing the use of supplemental or concentratfion
dollars to fund "security personnel” i.e. campus police.

In 2014 after several meetings befween grassroots or-
ganizers and community residents with KHSD staff, to
request a tfimeline for PBIS implementation, the Dolores
Huerta Foundation - along with other civil rights legal ad-
vocates - filed a lawsuit against KHSD for discriminatory
discipline practices.
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‘When faced with the discriminatory ef-
fects of their highly sub jective expulsion
policies the KHSD chose fo use smoke
and mirrors fo obfuscate their practice

of warehousing sfudents of color in al-
fernative schools. Despite the hard work
of parents and organizations like FIA, DHF
and NBA, KHSD wouldn't change, so we
had no choice but to sue them and seek
assistance of the courts to ensure full and
free educational opportunity fo African
American and Lafinx sftudents.” - Cynthia
Rice. Director of Lifigation, Advocacy and
fraining ar CRLAw

During the 2015-2016 academic school year,
LCFF victories included:

® Distfrictwide implementation of PBIS and Restorative
Justice;
Hiring 4 Regional PBIS infervention specialists;
Training on Implicit Bias;

® 8new parenfs centers in the 2015 - 2016 school
year, with the goal of eventfually opening parent
centers in 12 sites;

® Preventing LCFF supplemental and concentration
funds from being spent on police;

® Parenfs workshops, and much more.

Lamont Elementary School
District

In 2015, following advocacy success in engaging families
in the LCAP process, DHF established a formal partnership
with Lamont Elementary School District (LESD) to increase
parent engagement in their LCAP process, using DHF-pro-
vided curriculum and training to a cohort of 30 parents
that met weekly for over 10 months and became experts
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on LCAP advocacy. The parents provided written recom-
mendations tfo LESD board that included:

LCAP materials translated info Spanish;

Full iImplementation of PBIS, which requires hiring a PBIS
coordinator;

Parent workshops with the Parenfs Institute for Quality
Education (PIQE); and

Implementafion of the Healthy Kids Survey.

The parent cohort partficipated in all of LESD's LCAP public
meetings, as well as meetings with the superintendent. As
aresult, the parent cohort was able to secure their rec-
ommendations for the 2016-2017 school year, which were
approved in LESD’s final LCAP in June 2016. The cohort is
still active and serves as the "Parents Involved in Educa-
tion” special committee for LESD.”

Arvin Union School District

In Arvin, DHF's resident committee focused on "Safe
Routes to Schools” and met weekly to plan inferventions
addressing Safe Routes to School. DHF held multiple plan-
ning meetings with Arvin Union School District administra-
tors before launching a daily Walking School Bus Program
on April 11, 20716. In the month of June, committee members
aftended LCAP community presentafions and hearings,
and provided recommendations to allocate LCAP funds
for Safe Routes to School districtwide. These recommen-
dations were approved and incorporated into Arvin Union
School District’'s LCAP, which the school board approved
in June 2016. The LCAP also allocated funds to hire qual-
ified applicants for a classified position promoting Safe
Routes To School in the 2016-201/ academic year.



MPLEMENTATION & MONITORING

Monitoring the way your school and school district imple-
ment any plans to alter campus climate can be the hardest
part of school climate reform. It is important fo remember
that passing a local policy or statewide bill will not alone
change sfudents’ experiences in schools and classrooms.
Real change only comes when those on the ground - like
students, parents, feachers, and community members -
keep track of how the specific steps and timelines that
were promised are rolled out in classrooms and schools.
Only then can you hold your schools and districts ac-
countable.

To ensure fidelity for each research-based strategy
discussed earlier in this Toolkit, it is critical fo map ouf a
plan in advance of implementation. In general, the tiered
framework utilized for SWPBIS can provide the structure
for layering strategies.

The next few pages will conceptualize the multifac-

eted approaches fto improving school climate using a
multi-tiered infervention structure of SWPBIS. Tier 1is

the foundation of a strong school culture, and effective
models focus on explicit feaching of positive behavior and
social emotional skills and focus on relationship building
for all students and staff. Tier 2 addresses students with
“af-risk” behavior. Tier 3 focuses on students with "high
risk” behavior. Both staff and students should receive such
tiered support.

Monitoring will depend on what practices have been put
in place and what your districtwide policy or resolution

requires, if one was adopted. Too offen a good or well-in-
tentioned policy sits on the shelf and never becomes a
reality. By establishing a comprehensive and well thought
out monitoring and accountability plan, you can make cer-
tain this does not happen.

Common Elements of an
Effective Monitoring and
Implementation Plan

1. A Timeline and Specific Steps for

Implementation in Writing

Obtain a written plan for how your school or school dis-
trict will provide fraining and support to ensure thaf the
alfernatives are put in place and fruly implemented. Make
certain that plan has real, actionable fimelines. Any plan that
a school district or school creates is a public record, so
you should be able to get a copy with a simple request for
any plans for implementation, schedules for frainings, and
anything else that you would like tfo know. For more infor-
mation about submitting a written request for information,
turn to page 7 of this Toolkit.

The following page has an example of a very simple ver-

sion of what a school district plan for PBIS implementation
might look like in the first year:
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ACTION STEP

Timeline for Completion

Develop Training for Schools In Coordination with Ex-

perts/Using Existing Tools from PBIS.org Safe and Civil August 1
Schools/BEST, etc.
Invite Leadership Teams from 50% of Schools To At- September 30

tend Training and Hold All Trainings

Provide Additional Training to Instructional Leaders At Al
Schools On Tier 1 - Proactive Teaching and Modeling of
Positive Behavior, Developing an In-Class Positive Be-
havior System, and Provide Curriculum to Be Used (e.g.,
Second Step)

February 20

School Leadership Teams fo Present fo School Staff,
Develop and Turn in Their Plans and Steps for Implemen-

tation and Discipline Matrixes (Be Safe, Be Responsible, March 30
and Be Respectful) To District
Begin School Visits to Check for Evidence of PBIS and

May 1

Provide Support and Assistance with Implementation

Hold Monthly Meetings to Go Over School Discipline Data
Collected With Principals and Discuss Any Challenges
with Implementation; Discuss Additional Needs/Resourc-
es Related to Tier 2 and 3 Interventions for Students
Needing More Supports

Starting March 30 (monthly)

Provide Bi-Annual Report to School Board and Community
On Progress of Implementation, Including Data Compari-
sons on Discipline and Academic Performance Data

June 15


PBIS.org/Safe

2. Evidence of the Alternative In Practice
Ideally, your community group will be af the table during
the implementation process and invited to the frainings
and meetings, so you will see in person how implementa-
tion is going. If not, you can request documents in writing
and using a Public Records Act request to ally school
board members to obtain evidence that implementation is
OCCuUIring.

By reading this Toolkit, you have also learned a lot about
how fthese alfernafive practices look when implemented
properly and with fidelity in schools. All of the alternatives
discussed in this Toolkit depend on real parent involve-
ment, so if you are working with parenfs and youth from
a number of schools, they can be the eyes and ears to
report the changes they are seeing or not seeing. Parents
have a right under California law to visit and observe what
Is going on in their schools,®” so parents can request to
visit classrooms and tour their school o see whether
there are signs of the alternatives in practice. Sometimes a
Visit o a principal or dean’s office at different tfimes of the
day can be illuminating if, for example, many children are
just sitting there for mulfiple periods on end.

To ensure that everyone is looking for the same thing,
you may want to create a Monitoring Tool or a Survey.
You can find the Rubric of Implementation used fo assess
compliance in Los Angeles Unified and provide feedback

to school administrators on FixSchoolDiscipline.org. You
will also find the Monitoring Report that CADRE, Public
Counsel, and MHAS published. It outlines all of the steps
that we ftook to see if Tier 1PBIS was being implemented
in Los Angeles two years affer the policy was puf in place.

3. Review of Discipline Data

Reviewing data such as office discipline referrals, suspen-
sions, expulsions, and academic achievement is helpful in
determining whether the alternafives in place are making

a difference. In the best case, an adopted policy already
requires the school district and schools to collect and
review this dafa quarterly, or even more frequently, and
to meet regularly with all school-site leadership teams fto
discuss progress, challenges, and solutions. If not, you can
request dafa in writing or use a Public Records Act re-
quest. If the dafa shows that problems still exist, confinue
to fell the story af school board meetings, with the press,
and with school leadership fo put more emphasis on the
immediacy of the need to implement alternatives.

Holding Districts Accountable

It is important to remember that, even though school
district leadership may report changing their discipline
practices at school sites, the experiences of students

BUILDING A HEALTHY SCHOOL SUPPORTING STRONG RELATIONSHIPS

SECONDARY PREVENTION:
Group supports for students with
higher needs.

PRIMARY PREVENTION:
A broad support system for all
students that teaches positive
relationships and coping skills.

100% of
students

FOUNDATIONAL SUPPORTS:

- Targeted, restorative, wraparound strategies, with family and community as partners.
- Comprehensive individualized success plan.

« On campus mental health counseling by school or community based therapists.

+ Connecting to external resource providers

- Comprehensive early warning system that includes academic and
nonacademic domains.

- Trauma informed and responsive practices.

- Restorative, collaborative, culture and healing informed intervention strategies.

- On campus mental health counseling school/community

- Prevention oriented social and emotional learning curriculum for all students.
- Community building practices, like daily or weekly circles, with all students.

- Partnering to bring youth development organizations on campus.

- Cutting edge parent engagement

- 100% commitment to and believe in change from leadership and staff.

- Holding all kids and all adults equally accountable.

- Regular school climate survey for students, staff, and parents/caregivers
- Real-time data collection and regular review with staff.

- Positive behavior support framework for organizing school structure
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http://notebook.lausd.net/pls/ptl/docs/PAGE/CA_LAUSD/FLDR_ORGANIZATIONS/FLDR_OFFICE_OF_SUPE/ATTACHMENT%20E_3.PDF
http://www.publiccounsel.org/publications?id=0134
http://www.publiccounsel.org/publications?id=0134

POSITIVE

BEHAVIORAL
INTERVENTIONS
SOCIAL EMOTIONAL AND SUPPORT RESTORATIVE
LEARNING (SEL) MENTAL HEALTH (PBIS) JUSTICE IMPLICIT BIAS

Crisis counseling

Tier 3 Individual social skills B
Individual support

Wraparound

Intensive intervention
planning for staff
member, including

Family group
services counseling

Intensive instruction foamelpians Individual planning Community counseling and peer/

Group counseling/

CaiEy principal scaffolding

Individual action

Tier 2 o support groups Check-in/check-out Peer jury .
i Targeteq Sl Coordinated referral Social/academic Conferencing problem- planning .
Selecti instruction . . o « Regular professional
elective process/progress instructional groups solving circles
o development
monitoring
’ « Mental health ‘ School—vylde izt : « Whole staff training
Tier 1 « SEL curriculum screenin expectations « Circles on eliminating imolicit
« School climate 9 « Positive behaviors « Restorative chats : g imp!
Uni I « Prevention/Wellness : racial (and other) bias
niversa assessment : acknowledgement « Data-based planning .
promotion ; « Data-based planning
« Data planning
and families might suggest oftherwise. For instance, some ® Once you collect as much information and as many

community groups have reported that - even with a good
board policy or resolution in place - their school sites have
sent students home without providing proper nofice, or
without reporting if. It is much harder fo monitor these
llegal practices, but here are a few fips:

® Parents and students know what is happening af
their schools. Document those stories if you begin
to hear that this is happening.

® Collect records. Students have an absolute right to
their records. If parents and students are reportfing
these illegal practices, make a request for records
to see if the practices are being documented. More
information about how to submit a records request
IS available on page 7 of this Toolkit.
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stories as possible, write a lefter or make a presen-
tation af your school board meeting about what
you are hearing and seeing. If you send a letter, be
sure to send it to the Superintendent, Principal, the
person responsible for implementation of alterna-
tives (if there is a school district staff person), and
the School Board with a specific request that the
problem be investigated and that intervention be
provided so that good practices are put in place.



FEATURE: CADRE, COMMUNITY ASSET
DEVELOPMENT REDEFINING EDUCATION

South Los Angeles Parent Organizing and Empowerment

Organization

Before dismantling the "School to Prison Pipeline” was a
national advocacy strategy, CADRE organizers and the
parent leaders they support were documenting unjust
discipline practices and held one of the first ‘people’s
hearings” on the need for racial justice, educational equity
and dignity for all students and parents. In 2006, CADRE,
with support from Public Counsel and others, successfully
organized and led a broad-based campaign to pass Los
Angeles Unified School District’s (LAUSD) Discipline Foun-
dation: School-Wide Positive Behavior Supports Policy.

In 2007, LAUSD was one of the very first and the largest
districts in the nafion to adopt a research-based school-
wide stfrategy for all of its schools.

Since that fime, CADRE has worked in partnership with
Public Counsel and others to ensure that implementatfion
occurs in all of the District’s 900 some schools. In 2010,
along with Mental Health Advocacy Services, CADRE and
Public Counsel issued Redef ning Dignity: A Shadow Re-
port on School-Wide Fositive Behavior Support (SWFPBS)
Implementation in South LA, 200/7-2010. Parent surveys,
analysis of school records, and the experience of CAD-
RE parent leaders in their children’'s schools, documented
missed opportunities in fransforming school climate: three
years affer passage of the SWPBS policy a majority of
schools had done no outreach to parents about SWPBS
and only one third of South LA schools had made mean-
ingful progress on implementation.

CADRE has ensured
rhar racial justice and
fransformative relation-
ships with parents sfay

at the forefront of the
District’s work on
progressive discipline
and school climare.

Since the release of their hard hitting human rights shadow
report, CADRE has ensured that racial justice and frans-
formative relationships with parents stay at the forefront
of the District’'s work on progressive discipline and school
climate. In 2013, CADRE parents and organizers and Public
Counsel partnered with youth leaders from the Broth-




ers Sons Selves coalition to pass the School Climate Bill Latinx families in education. Their work, in LAUSD, Califor-
of Rights that recommitted LAUSD to the promises of nia and across the nation, and most importantly in their
SWPBS and added an important focus on Restorative children’s schools, ensures that educational reform is led
Justice Practices. CADRE parents continue to defy stereo- by those most impacted by decades of inequity.

types by fighting tfogether for the dignity of Black and

PARENT LEADER REFLECTIONS

Roslyn Broadnax, CADRE

Senior Core Parent leader: Silvia Mendez, CADRE Parent
“ | | leader since 2009:
Many of us were very involved in
our children’s schools in leadership "For us, it was about going
volunteer positions. However, if together to our schools and
families experienced challenges or a showing the administration
child made a mistake, we saw fthat that we {CADRE parem'g}
our role in schools was that of a stood together to demand
‘foken” parent leader and fthat token and be a part of change for
didn't mean much if we challenged our children and ourselves.
decisions about school discipline. We haven't always been
We realized then what real parenf welcomed, but we a|Wayg
power wWas and that if we were look for an opporfunify to
brave enough to name the challeng- build together. We don't see
es and problems, could we also help it as an option, it is a neces-
create fthe solufions? Fifteen years sity for our children.”
later we're still building the world
we want for our children, but we've
made serious progress and that re-
news our faith in this work.”
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FEATURE: COLEMAN ADVOCATES FOR
CHILDREN & YOUTH, SAN FRANCISCO

Coleman Advocates for Children and Youth is a member-led, multi-racial community organization that has organized
and empowered parents and students for over 40 years fo create a city of hope, opportunity, and justice for all chil-

dren and all families in San Francisco.

In 2009, after community-based organizations pushed
for change, the San Francisco Unified School District
Board of Education adopted Resolution #96-23A1, ‘In
Support of a Comprehensive School Climate, Restorative
Justice and Alfernatives to Suspensions and Expulsions.”
This policy was passed primarily to address the overall
increasing numbers of suspensions and expulsions, as
well as the disproportionate number of suspensions and
expulsions being issued specifically to Black and Lafinx
students. SFUSD began implementation of districtwide
Restorative Practices in November 2010 by offering vol-
untary frainings and skill development opportunities.

In 2013, Public Counsel and Coleman Advocates orga-
nized with community partners to bring about the 2014
adoption of the Safe and Supportive Schools Resolution.
This resolution included a districtwide commitment to
meaningful infegration and implementation of PBIS and

RJ within three years, and eliminated "willful defiance’
suspensions for all students. Coleman is now in ifs third
year of working to support districtwide implementation
of the SFUSD Safe and Supportive Schools Resolution, and
monitoring publicly available dafa.

Through that fime and effort, Coleman has learned that
the following additions to the SFUSD Safe and Supportive
Schools Resolution would have facilitated faster and more
equal implementation:

Built-in incenfives for school sites and school staff.

Tie implementation to specific outcomes, such as
reduction in suspensions and offi ce referrals, elimination
of racial disproportionality of Black students suspended,

and increased aftendance and graduation rafes.

Quarterly public reporting of school site level data and

%

Photo Credit: Flickr: Erick Parker

progress af regular school board meetings, with an op-
portunity for public comment and recognition of schools
with fully frained staff and teachers.

A mandafe for schools to show evidence that school-
wide alternafive practices to suspension are being
implemented, and that students and parents are involved
in assessing the impact of the new practices.

Monitoring the rollout of any new policy is the key to
ensuring its quick and effective implementation. To help
with monitoring its Safe and Supportive Schools Reso-
lution, SFUSD facilitated an implementation committee
comprised of district staff and community partners. As
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a part of that committee, Coleman collaborated with the
district to develop a discipline matrix, which offered a
menu of tiered options for teachers and administrators

to utilize instead of class removals. Coleman also offered
insight - grounded in student experience - to help work
out any bumps in the road foward eliminating suspensions
for disruption/defiance. Coleman engaged in this work
with an eye toward ensuring that all students could access
the PBIS and RJ services that the Safe and Supportive
Schools Resolution promised. Coleman offered the follow-
ing suggestions, which could make future implementation
committees more effective:

57

Make space for student voice. The first three years of
the implementation committee has primarily involved
parents and ofher advisory groups. While this is an
important start, omitting students from these conver-
safions that directly impact them leaves out a crifical
component of the feedback loop needed to ensure
proper implementation of district policies and, ultfimate-
ly, a school-wide and district-wide culture shift.

Host implementation committee meetings at school
sifes. Rotafing the location of implementation com-
miftee meetings at school sites throughout the school
district, rather than only hosting them at district offic-
es, would make meetings more accessible fo teach-
ers, parents, and students. Making it easier for parents,
students, and feachers to get tfo meetings and provide
feedback would offer valuable information about how
things are going on the ground, and what further sup-
ports or shiffs may be necessary to achieve positive
results.



RESOURCES
Youth and Parent Organizing

Public Counsel is proud to partner with youth and parent
organizers across fthe stafe. If you are already a communi-
ty organizer, this section may infroduce you to new col-
leagues and approaches. If you are a social service provid-
er, this section will infroduce you to powerful organizers
and their models.

Youth organizing, as shared in this Toolkits features,
seeks to offer young people a chance to fransform their
individual experiences info collective action and systems
change. Youth organizers are skilled af creafing inferactive
and engaging polifical education exercises that help young
people franslate their individual stories info examples of
institutional racism or other systems that need fo be
dismantled. Some of our partners, like InnerCity Struggle
and the Labor/Community Strategy Center, have school-
based organizing chapters and others have organizing
fellowships like Youth Justice Coalition (see Y JC feature
to understand how their "Leading Our Brothers and Sisters
or LOBOS” program is connected to their school FREE LA).
The following page has further information about how fo
get in fouch with youth organizers in California.

Parent organizing, as shared in this Toolkit’s features, seeks
to fransform school relationships from hierarchical fo
shared leadership models. It moves beyond “parent in-
volvement” in predetermined bodies like PTAs and school-
site budget committees, to reimagine the role of parents
as the experts of their children, and partners in creating
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Movement Building

‘Occasionally, in history, organizing ig-
nites the collective imagination of millions
of people, and society is overcome by
widespread and sweeping change - major
instifutional and policy changes, but also
shifts in culture, beliefs, and values. This
shift is characterized as a mass movement.
Such a movement cannot be built explicit-
ly. It happens when the organizing you are
engaged in collides with history in a dra-
mafic enough way that it causes the larger
community to act in planned and sponta-
neous ways, in efforts you initiate, and in
efforts you never envisioned. The move-
ment is shaped by many forces (youth and
community, organizations, activists, artisfs,
coalitions, efc.) that all share the move-
ment’s visions and goals.’

holistic school culture. Many of our partners, like CADRE,
start with a Parent Academy, which is an infensive curricu-
lum that infroduces parents fo this theory of change. The
following page has further information about how fto get in
touch with parent organizers in California. 58



Youth Organizers Parent Organizers

Black Organizing Project
1035 W Grand Avenue
Oakland, CA 94607
(510) 891-1219

Californians for Justice
520 3rd Street #209
Oakland, CA 94607
(510) 452-2728

15 W. 4th Street, Suite C-1
Long Beach, CA 30802
(562) 951-1015

Coleman Advocates for
Children and Youth,
San Francisco

459 Vienna Streef

San Francisco, CA 94112
(415) 239-0161

Communifies United for
Restorative Youth Justice
2289 International Blvd
Oakland, CA 34606

(510) 842-9365

Genders and Sexualifies
Alliance Network

300 Frank H. Ogawa Plaza,
Suite 9

Oakland, CA 94612

(415) B552-4229
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InnerCity Struggle

530 South Boyle Avenue
Los Angeles, CA 90033
(323) 780-7605

Khmer Girls in Action
1355 Redondo Ave #9
Long Beach, CA 90804
(562) 986-9415

Labor/Community
Strategy Center

3780 Wilshire Blvd.,, Suite
1200

Los Angeles, CA S0010
(213) 387-2800

The LGBT Center OC
1605 N. Spurgeon Street
Sanfa Ana, CA 92701
(714) 953-5428

Youth Justice Coalifion
1137 East Redondo Blvd.
Inglewood, CA 90302
(323) 235-4243

Bay Area Parent Leadership  Coleman Advocates for

Action Network

/700 Edgewater Drive,
Suite 130

Oakland, CA 94621
(510) 444-7526

Black Organizing Project
1035 W Grand Avenue
Oakland, CA 94607
(510) 891-1219

CADRE

8410 South Broadway
Los Angeles, CA 90003
(323) 752-9997

Children and Youth,
San Francisco

459 Vienna Street

San Francisco, CA 94112
(415) 239-0161

InnerCity Struggle

530 South Boyle Avenue
Los Angeles, CA 90033
(323) 780-7605

Community Policy Advocates. Public Counsel and our
partners at many other legal services and policy organi-
zations work alongside community organizers to support
sustainable policy victories. We believe no change will

be sustainable if it is not led by the communities most
impacted by the civil or human rights violations we are
trying to fransform. Our work fo dismantle the School to
Prison Pipeline with fransformative school climate policies
is a key example of that belief. Our contfact list includes
our legal and policy advocates across the stafe.



CONTACT LIST

NORTHERN CALIFORNIA

Name, Title, Organization

Address

Confact Information

Area of Expertise

Pecolia Manigo
Execufive Director

7700 Edgewater Drive, Suite
130 Oakland, CA 94621

(510) 444-7526
pecolia@parentactionnet.org

Community group orga-
nizing parents to fransform

Community Organizer
Black Organizing Project (BOP)

Oakland, CA 94607
Alameda County

jessica@blackorganizingpro ject.
org;
http://blackorganizingproject.
org/

Bay Area Parent Leadership Ac- | Alameda County http://www parentactionnet.org/ | schools
tion Network (PLAN)
Jackie Byers 1035 W Grand Avenue (510) 891-1219 Community group organiz-
Director Oakland, CA 94607 Jjackie@blackorganizingpro ject. ing around discipline prac-
Black Organizing Project (BOP) Alameda County org; tices and police in schools
http://blackorganizingproject.
org/
Jessica Black 1035 W Grand Avenue (510) 891-1219 Community group organiz-

ing around discipline prac-
fices and police in schools

Geordee Mae Corpuz

520 3rd Street, #209

(510) 452-2728

Community organizing

Co-Founder
CircleUp Education

Oakland, CA 94611
Alameda County

22080 Cameron Street
Castro Valley, CA 94546
Alameda County

solufions@circleuped.org
WWW.Circleuped.org

Youth Organizer Oakland, CA 94607 geordee@caljusticeorg throughout California

Californians for Justice (CFJ) Alameda County http://caljustice.org/ around racial and educa-
fional justice

Tyrone Botelho 5777Harbord Drive (510) 214-2951 Restorative Justice/Restor-

afive Pracfices, Diversity,
Equity & Implicit Bias,
Communication Skills

George Galvis

Executive Director
Communities United for Restor-
ative Youth Justice (CURY))

2289 International Blvd,
Oakland, CA 94606
Alameda County

(510) 842-9365
ggalvis@curyj.org
http://www.cury jorg/

Community group organiz-
ing youth impacted by the
criminal justice system and
RJ frainer

Rhina Ramos
Director of California Programs
Genders and Sexualities Alliance

300 Frank H. Ogawa Plaza,
Suite 9
Oakland, CA 94612

(415) 552-4229
rramos@gsanetwork.org
WWW.gsanetwork.org

Community youth orga-
nizing around equitable
educational environments

Services, Oakland Unified School
District

Network (GSAN) Alameda County & opporfunities for LGBTO
youth

David Yusem 1000 Broadway, Suite 150 (510) 879-2608 Implementing

Restorafive Justice Coordinator Oakland, CA 94607 david.yusem@ousd.org Restorafive Justice

Community Schools & Student Alameda County www.ousdorg/restorafivejustice | district-wide

Theresa Clincy

Atftendance & Discipline Support
Services Coordinator
Community Schools & Student
Services, Oakland Unified School
District

1000 Broadway, Suite 150
Oakland, CA 94607
Alameda County

(510) 879-2347
theresaclincy@ousd.org
wWWww.ousdorg

Pupil Disciplinary Hearing
Panel and SARB
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Name, Title, Organization

Address

Confact Information

Area of Expertise

Lauran Waters-Cherry

Alice Street Childhood Develop-
ment Cenfer

Oakland Unified School District

250 17th Street
Oakland, CA 94612
Alameda County

(510) 874-7753
lauran.cherry@ousd.org

Alternative Discipline Policy
Implementation

Barbara McClung, LMFT Director
of Behavior Health Services
Community Schools & Student
Services, Oakland Unified School
District

1000 Broadway, Suite 680
Oakland, CA 94607
Alameda County

(415) 533-3709
barbaramcclung@ousd.org

https://sites.google.com/a/ousd.

k12.caus/ousd-rj-resources/

District-wide RJ Implemen-
tation

Betsye Steele

Principal

Ralph Bunche Confinuation High
School, Oakland Unified School
District (OUSD)

1240 18th Street
Oakland, CA 94607
Alameda County

(510) 874-3300
Betsye Steele@ousd.org

Implementing
Restorative Justice
in High School

Rose Owens-West, Ph.D.

300 Lakeside Drive, 25th

(510) 302-4246

Director, Region IX Equity Assis- | Floor rowensw@wested.org

tance Center Oakland, CA 94612-3540 Region9EAC@WestEdorg

WestEd Alameda County http://eac.wested.org/

Fania Davis 672 13th Street, Suite 300 (510) 931-7569 Offers Restorative Justive
Co-Executive Director Oakland, CA 94612 fania@r joyoakland.org fraining, workshops, coach-
Telahsha Bankhead Alameda County http://rjoyoakland.org/ ing and consulfing. Also

Co-Executive Director
Restorative Justice for Oakland
Youth (RIOY)

offers speaking engage-
ments

Eric Butler

RJOY Coordinator, Bunche High
School

Restorative Justice for Oakland
Youth

672 13th Street, Suite 300
Oakland, CA 94612
Alameda County

(510) 586-6228
eric@rjoyoakland.org
http://rjoyoakland.org/

Provides Restorative
Justice (RJ) fraining and
fechnical assistance for
schools

Bob Marucci 280 Woodland Avenue (415) 485-2400 x201 RJ and peer-led youth
Principal San Rafael, CA 94901 brmarcucci@srcs.org courts in middle school
Davidson Middle School Marin County

San Rafael City Schools

Michael Lombardo 360 Nevada Street (530) 889-5940 California PBIS Coordination

Executive Director, Prevention
Supports and Services & Ed-
ucation Services Coordinafor,
California PBIS Coalition

Placer County Office of Educa-
fion

Auburn, CA 95603
Placer County

mlombardo@placercoe k12.caus
wWW.placercoekl2.caus

Carl Pinkston
Operational Director
Black Parallel School Board

4625 44th Street, Room 5
Sacramento, CA 95820
Sacramento County

(916) 484-3729
info@blackparallelschoolboard.
com
www.blackparallelschoolboard.
com

Community group orga-
nizing parents fo fransform
schools

Cory Jones

Principal

Earl Warren Elementary School
Sacramento City Unified School
District

5420 Lowell Street
Sacramento, CA 95820
Sacramento County

(916) 395-4545
Cory-Jones@sac-city k12.caus
cory-jones@scusd.edu

Implementing SWPBIS and
SEL in elementary school

Billy Aydlett

Principal

John Ehrdhardt Elementary School
Elk Grove Unified School District

8900 Old Creek Drive
Elk Grove, CA 95758
Sacramento County

(916) 606-6913
waydlett@egusdnet
billyaydlett@gmail.com

Implementing SWPBIS, SEL
and RJ in elementary school




Name, Title, Organization

Address

Confact Information

Area of Expertise

Eric Chapman

Principal

Leataafa Floyd (formerly Jedidiah
Smith) Elementary

Sacramento City Unified School
District

401 McClatchy Way
Sacramento, CA 95818
Sacramento County

(916) 395-4630
eric-chapman@scusd.edu

Implementing SWPBIS and
SEL in elementary school

Board Member & Senior Trainer
Restorative Schools Vision Proj-
ect (RSVP)

Sacramento, CA 95816
Sacramento County

richard@restorativeschoolsproj-
ectorg

com

restorativeschoolspro ject@gmail.

Stella Connell Levy, ID P.O. Box 163012 (916) 444-7789 RJ Trainers
Founder & President Sacramento, CA 95816 stella@restorativeschoolsproject.
Restorafive Schools Vision Proj- | Sacramento County org
ect (RSVP) restorativeschoolsproject@gmail.
com
Richard Jaffee Cohen, ID PO. Box 163012 (916) 213-5089 RJ Trainers

Kevine Boggess

Director of Policy

Coleman Advocates for Children
& Youth, San Francisco

459 Vienna Streef
San Francisco, CA 94112
San Francisco County

(415) 239-0161
kboggess@colemanadvocates.

org

Community group organiz-
ing around discipline prac-
fices and police in schools

Roberto Eligio Alfaro

Executive Director

Homies Organizing the Mission fo
Empower Youth, San Francisco

1337 Mission Street
Second Floor

San Francisco, CA 94103
San Francisco County

(415) 861-1600
roberto.e.alfaro@gmail.com
WWW.homey-sf.org

Community Organizing
around schools and STTP

Dyana Delfin-Polk

Program Associate

Homies Organizing the Mission to
Empower Youth, San Francisco

1337 Mission Streef
Second Floor

San Francisco, CA 94103
San Francisco County

(415) 861-1600
dyanahomeysf@gmailcom
www.homey-sf.org

Community Organizing
around schools and STTP

Glenn Singleton
President and Founder
Pacific Educational Group

795 Folsom Streeft, Suite 1
San Francisco, CA 94107
San Francisco County

(415) 346-4575
glenn@pacifi ceducationalgroup.
com

com
wWWW.pacifi ceducationalgroup.
com

confact@pacificeducationalgroup.

Providing fraining and
technical assistance for
eliminating implicit racial
bias and having Coura-
geous Conversations about
race

Thomas Graven

Executive Director

Student, Family & Community
Support Department

San Francisco Unified School
District

555 Franklin Street
San Francisco, CA 94102
San Francisco County

(415) 695-5543
gravenf@sfusd.edu

RP, SEL, SWPBIS and Good
Behavior Game dis-
frict-wide

Joyce Dorado, PhD.

Director, UCSF Healthy Environ-
ments and Response to Trauma
in Schools (HEARTS), Division

of Infant, Child, and Adolescent
Psychiafry

UCSF-Zuckerberg San Francisco
General Hospital

Lead Curriculum Developer,
SFDPH Trauma Informed Systems
Initiative Workgroup, Associate
Clinical Professor

1001 Potrero Ave., Suite 7M8,
San Francisco, CA 94110
San Francisco County

(415) 206-3278
joyce.dorado@ucsf.edu

Trauma Informed Schools,
Trauma Informed Systems
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Name, Title, Organization  Address Contact Information Area of Expertise
Rebecca Mendiola, Ed. D. 1290 Ridder Park Drive (408) 453-6706 SWPBIS Trainer
Director San Jose, CA 95131-2304 Rebecca_Mendiola@sccoe.org

Santa Clara Office of Education Santa Clara County

Ramona Bishop 665 Walnut Avenue (707) 556-0921 Implementing SWPBIS
Superintendent Vallejo, CA 94592 Rbishop@vallejokl12.caus district-wide

Vallejo City Unified School Dis-
trict (VCUSD)

Solano County

Marin Brown
CalSTAT Coordinafor
Napa County Office of Education

5789 Stafe Farm Drive
Rohnert Park, CA 94928
Sonoma County

(707) 481-9139
marin.brown@calstat.org

Davin Cardenas
LLead Organizer

P.O. Box 503
Grafon, CA 95444

(707) 318-2818
dcardenas@northbayop.org

Community organizing
around eliminafing suspen-

North Bay Organizing Project Sonoma County info@northbayop.org sions and expulsions and
http://northbayop.org/ establishing RJ in schools

Jenn Rader 540 Ashbury Avenue (510) 231-143, ext. 26459 School Official

Director, James Morehouse El Cerrito, CA 94530 jenn@jmhop.org

Project West Confra Costa County

El Cerrito High School

Crystal A. Johnson, PhD. 831 Chanslor Avenue (510) 231-1402 Psycholgical supports for

Supervising Psychologist

The Wright Institute af the
School-Based Health Center af
Greenwood Academy

Richmond, CA 94801
West Contra Costa County

cajohnson@wi.edu

system-involved youth

Parveen Saenz

Principal

Gibson Elementary School
Woodland Joint Unified School
District

312 Gibson Road
Woodland, CA 95695
Yolo County

(530) 662-3944
parveen.saenz@w jusd.org

Implementing SWPBIS in
elementfary school

Sandra Reese

Principal

Pioneer High School
Woodland Joint Unified School
District

1400 Pioneer Avenue
Woodland, CA 95776
Yolo County

(530) 406-1148
sandrareese@vw jusd.org

Implementing SWPBIS
district-wide

Giovanni Linares

Director of Pupil Services
Woodland Joint Unified School
District

435 6th Street
Woodland, CA 95695
Yolo County

(530) 406-3150
giovannilinares@w jusd.org

Implemented SWPBIS in
high school

Karen Junker

San Francisco County

(415) 265-4477

Restorafive practices

Restorafive Practices Trainer and | Contra Costa County restorative.best practices@gmail. | frainer and Consultant to

Consultant Sacramento County com schools and districts K-12.

Restorative Best Practices Los Angeles County Classroom and community
building circles, conflict
resolufion, and suspension
diversion using student
panels

Millie Burns (510) 677-3641 Restorative Practices Im-

Nonprofi t Consultant
Restorative Solufions

millieburns585@gmail.com

plementation




Name, Title, Organization

Address

Confact Information

Area of Expertise

Program Manager
Fresno County Office of Educa-
fion

Fresno, CA 93721-2002
Fresno County

lcox@fcoeorg

Tina Frazier 1M Van Ness Avenue (559) 265-3049 SWPBIS Trainer
SELPA Administraftor Fresno, CA 93721-2002 tfrazier@fcoe.org

Fresno County Office of Educa- | Fresno County

fion

Leslie Cox 1M Van Ness Ave. (559) 443-4880 SWPBIS Trainer

Erica Hasenbeck
Prevenfion and Intervention

1350 M Street, Building A
Fresno, CA 93721

(599) 457-3357
ericahasenbeck@fresnounified.

Restorative Practices

Selma Unified School District

Fresno County

Fresno Unified School District Fresno County org
Steve Gonzalez, EAD. 3036 Thompson Avenue (559) 898-6500 x46515 SWPBIS Trainer
Director of Pupil Services Selma, CA 93662 SGonzalez@selmausd.org

Bao Moua

Youth Leadership Program Co-
ordinaftor

Youth Leadership Institute

1749 L Street
Fresno, CA 93721
Fresno County

(559) 255-3300
bmoua@yli.org

Youth organizing around
increasing graduation rafes
and implementing restor-
afive discipline strategies

Ivet Soria

Youth Leadership Program Co-
ordinafor

Youth Leadership Institute

1749 L Street
Fresno, CA 93721
Fresno County

(559) 255-3300
isoria@yliorg

Youth organizing around
increasing graduation rafes
and implementing restor-
afive discipline strategies

Jennifer Newell, Psy D.

Director of Behavioral Health
Services

Tulare County Office of Educa-
fion

400 W. Visalia Road, Suite B
Farmersville, CA 93223
Tulare County

(559) 737-6710 x6938
jennifern@tcoe.org

Behavioral Healfh services
are provided to TCOE
programs for students with
an emotional disturbance
who are currently covered
by an IEP

SOUTHERN CALIFORNIA

Name, Title, Organization

Address

Contact Information

Area of Expertise

Susan Keister
CASEL Consultant
Collaborative for Academic,

815 W. Van Buren Street,
Suite 210
Chicago, IL 60607-3567

(312) 226-3770
skeister@casel.org
WWW.Ccaselorg

Social Emotional Learning
Specialist

Social, and Emotional Learning Cook County

(CASEL)

Dr. Jeffrey Richard Sprague 1265 University of Oregon (541) 346-3592 Restorative Practices
Co-Director & Professor Eugene, OR 97403 Jeffs@uoregon.edu

University of Oregon Institute Lane County ivdb@uoregon.edu

on Violence and Destructive
Behavior
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Name, Title, Organization

Address

Contact Information

Area of Expertise

Linda McNary
Principal, Azusa High School
Azusa Unified School District

240 North Cerritos Avenue
Azusa, CA 91702
Los Angeles County

(626) 815-3400
Imcnary @azusa.org
http://www.azusaorg

SWPBIS

Linda Kaminski
Superinfendent
Azusa Unified School District

546 South Citrus Avenue
Azusa, CA 91702
Los Angeles County

(626) 967-6211
lkaminski@azusa.org
http://www.azusaorg

SWPBIS district-wide

Xilonin Cruz-Gonzalez
Board Member
Azusa Unified School District

546 South Citrus Avenue
Azusa, CA 91702
Los Angeles County

(626) 967-621
xilonin@gmail.com

SWPBIS district-wide

Brotherhood Crusade

200 E Slauson Ave
Los Angeles, CA 9001
Los Angeles County

(323) 846-1649
bcinfo@brotherhoodcrusade.org
https://brotherhoodcrusade.org/

Community organizing to
pass School Climate Bill of
Rights

Maisie Chin

Executive Director and
Co-Founder

CADRE

8410 South Broadway
Los Angeles, CA 30003
Los Angeles County

(323) 752-9997 x3M
maisie@cadre-laorg

Community organizing

around school discipline
and education issues in

South LA

Belia Saavedra

Restorative Justice Program
Straftegist

California Conference for Equality
and Justice

3711 Long Beach Blvd., Suite
1017

Long Beach, CA 90807

Los Angeles County

(562) 435-8184
bsaavedra@cacej.org
WWW.Cace].org

Technical assistance for
schools around RJ imple-
mentation in Los Angeles
County

Kenyon Davis
Youth Organizer
Californians for Justice

115 W. 4th Street, Suite C-1
Long Beach, CA 90802
Los Angeles County

(562) 951-1015
Kenyon@caljustice.org
Callusticeorg

Community organizing
throughout California
around racial and educa-
tional justice

Alberto Refana 8101S. Vermont Avenue (323) 750-9087 x206 Community organizing fo
President and CEO Los Angeles, CA 90044 albert@cocosouthla.org pass Los Angeles School
Community Coalition Los Angeles County cocosouthlaorg Climtae Bill of Rights
Miguel Dominguez 8101 S. Vermont Avenue (323) 750-9087 x221 Community organizing fo
Youth Program Director Los Angeles, CA 90044 miguel@cocosouthlaorg pass Los Angeles School
Community Coalition Los Angeles County cocosouthlaorg Climtae Bill of Rights

Allan Mucerino 1620 Hunfington Drive (626) 599-5037

Superintendent Duarte, CA 91010 amucerino@duarteusd.org

Duarte Unified School District Los Angeles County

Laura Zeff 333 S. Beaudry Avenue (213) 241-6701 PBIS Trainer
BCBA Coordinator, Division of Los Angeles, CA 9001/ laura.zeff@lausdnet

Special Education
Los Angeles Unified School
District

Los Angeles County

Mario Cantu

Principal

Garfield Senior High School
Los Angeles Unified School
District

5101E. Sixth Street
Los Angeles, CA 90022
Los Angeles County

(323) 981-5500 x5684

Implemention of SWPBIS in
high school

Alfonso Gil

Assistant Principal

Garfield Senior High School
Los Angeles Unified School
District

5101 E. Sixth Street
Los Angeles, CA 90022
Los Angeles County

(323) 981-5500 x5666

Implemention SWPBIS in
high school




Name, Title, Organization

Address

Contact Information

Area of Expertise

Maria Brenes
Executive Director
InnerCity Struggle

530 South Boyle Avenue
Los Angeles, CA 90033
Los Angeles County

(323) 780-7605
maria@innercitystruggle.org
www.InnerCityStruggle.org

Youth, family and commu-
nity organizing tfo promote
safe, healthy and non-vi-
olent communities in the
Eastside

Sophya Chhiv
Program Director
Khmer Girls in Action

1355 Redondo Avenue, #9
Long Beach, CA 90804
Los Angeles County

(562) 986-9415
sophya@kgalb.org
kgalb.org

Community organizing
around gender, racial, eco-
nomic justice in education

Ashley Uyeda
Organizing Director
Khmer Girls in Action

1355 Redondo Avenue, #9
Long Beach, CA 90804
Los Angeles County

(562) 986-9415
ashley@kgalb.org
kgalb.org

Community organizing
around gender, racial, eco-
nomic justice in education

Manuel Criollo

Director of Organizing & Lead
Organizer - Community Rights
Campaign

Labor/Community Strategy
Center

3780 Wilshire Blvd., Suite
1200

Los Angeles, CA 30010
Los Angeles County

(213) 387-2800
manuelcriollo@thestragetycenter.
org

www.thestrategycenter.org/

Community organizing

around ending the crimi-
nalizafion of low-income
youth and youth of color

Cindy Chaffee
Consultant Ill, Positive Behavior
Interventions and Supports - Divi-

9300 Imperial Highway
ECW-375
Downey, CA 90242

(562) 922-6395
Chaffee_Cindy@lacoe.edu
http://www.lacoe.edu/Student-

SWPBIS

sion of Student Support Services | Los Angeles County Services/PositiveBehaviorinter-

Los Angeles County Office of ventionsandSupport.aspx

Education

Schoene Mahmood 1LMU Drive (310) 591-4785 Restorative Practices

Restorative Justice Specialist
Loyola Marymount Center for
Urban Resilience (CURes)

Research Annex 120
Los Angeles, CA 90042
Los Angeles County

Schoene Mahmood@Imu.edu
curesImu.edu

trainings for Schools and
Community Conferencing
Services

Paul Gothold 11321 Bullis Road (310) 886-1600 x76601 SWPBIS

Superintendent Lynwood, CA 90262 pgothold@lynwoodkl12.caus

Lynwood Unified Schol District Los Angeles County

Kim McGill 1137 East Redondo Blvd. (323) 235-4243 Youth organizing around
Organizer Inglewood, CA 30302 freelanow@yahoo.com dismantling the school-
Youth Justice Coalition - FREE Los Angeles County www.youth4justice.org house-fo-jailhouse track
L.A. High School and Transformative Justice
Dori Barnett, Ed. D. 200 Kalmus Drive (714) 966-4323 PBIS Trainer and Restorafive
PBIS Coordinator Costa Mesa, CA 92626 Dbarmneft@ocde.us Practice Trainer for basic

Orange County Department of Orange County http://www.ocdeus/PBIS/Pages/ | restorative practices and
Education default.aspx restorafive conferencing
Abraham Medina Orange County (714) 417-2460 Facilitafion of Restorafive
Director mamedinale18@gmail.com Justice circles and Joven
Resilience Orange County santaanabmoc@gmail.com Noble circulos for at-risk
young men in schools
Ignacio Rios Orange County (714) 393-3624 Facilitation of Restforafive

Circle Keeper
Resilience Orange County

ignacio/l4rios@gmail.com
sanfaanabmoc@gmail.com

Justice circles and Joven
Noble circulos for af-risk
young men in schools

Laura Kanter

Director of Policy, Advocacy and
Youth Programs

The LGBT Center OC

1605 N. Spurgeon Street
Sanfa Ana, CA 92701
QOrange County

(714) 953-5428
laurakanter@thecenteroc.org

Youth and community
organizing around school
climate, educafion equali-
ty, and student rights for
LGBTQ youth in Orange
County
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Name, Title, Organization

Address

Confact Information

Area of Expertise

Kiela J. Snider, EAD

Principal

Desert Springs Middle School
Palm Springs Unified School
District

66-755 Two Bunch Palms
Trail

Desert Hot Springs, CA
92240

Riverside County

(760) 251-7200
ksnider@psusd.us

Lowered suspensions using
Discipline with Dignity

Corinne Foley

Program Manager, Regional
Services

Deserf/Mountain SELPA and
Charter SELPA

17800 Highway 18
Apple Valley, CA 92307
San Bernardino County

(760) 955-3569
corinnr.foley@cahelp.org
www.cahelp.org

SWPBIS

Name, Title, Organization

STATEWIDE/NATIONWIDE

Address

Confact Information

Area of Expertise

Cristy Clouse

60935 Living Stone Drive

(714) 904-8849

1. Multi-tiered Behavioral

Director La Quinta, CA 92253 cristy@pbiscaltac.org Framework (MTBF) sys-
California Technical Assistance WWwWw.pbiscaltac.org fems, practices and dafa
Center on Positive Behavioral 2. Implementation, regen-
Interventions and Supports (Cal- eration and sustainability
TAC-PBIS) for school, district and
regional MTFB scale up
3. Trainer and consultant
Barbara Kelley 60935 Living Stone Drive, La | (949) 933-5015 District-wide scaling up
Chief Executive Officer Quinta, CA 92253 barbara@pbiscalfac.org and capacity building of
California Technical Assistance WW\W.pbiscaltacorg PBIS with fidelity to the
Center on Positive Behavioral National Model, creating
Interventions and Supports (Cal- data-based decision teams
TAC-PBIS) evaluating outcome and
fidelity data across all
fiers and the development
of an infegrated Multi-
Tiered System of Support.
Tia Martinez Oakland, CA (415) 847-5699 Research and analysis re-
Social Justice Data Consultant fiaemartinez@gmail.com garding impact of suspen-
Forward Change sion and expulsion on boys
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